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This research investigates lecturers’ oral corrective feedback strategies
in enhancing students’ public speaking skills in the English Education
Department at the Islamic University of As’adiyah Sengkang.
Speaking is a crucial component in English language learning, yet
many students struggle with confidence and clarity when
communicating in public. Oral corrective feedback plays an essential
role in guiding students to recognize and improve their speech errors
during classroom interactions. The objective of this research is to
identify the types of oral corrective feedback used by lecturers and
analyze their impact on students’ speaking performance. This research
applies a qualitative case research design, with data collected through
classroom observations and interviews with both lecturers and
students. The findings reveal that lecturers employ various feedback
types, including recasts, elicitation, clarification requests, and
metalinguistic feedback. We found that elicitation and metalinguistic
feedback were the most effective in encouraging student self-
correction and enhancing their engagement in public speaking tasks.
The research illustrates the importance of providing clear and
supportive feedback to help students overcome anxiety and build
confidence in expressing ideas publicly. It also suggests that lecturers
should be attentive to the way their feedback is delivered to avoid
discouragement and ensure it supports language development
effectively.
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1. INTRODUCTION

Language is a fundamental means of communication and plays an essential role in
human interaction and the advancement of social life (Beattie & Ellis, 2017; Korneeva
etal., 2019; Akhter, 2021). In the globalized world, English has become an international
language used widely across countries, institutions, and communities. It serves as the

primary medium in international meetings, seminars, workshops, and various academic
and professional settings (Barrett & Liu, 2016; Macaro et al., 2019; Zainal, 2022).
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Consequently, the ability to communicate effectively in English, particularly in spoken
form, has become a crucial skill for students in higher education.

Among the four core skills in English language learning—Ilistening, reading, writing,
and speaking—speaking is often regarded as the most difficult to master (Ali, 2022; Al-
Jiboury, 2024). Masuram and Sripada (2020) emphasizes that speaking is a vital skill
that enables individuals to express ideas, emotions, and desires through oral
communication. Despite its importance, many students continue to face difficulties in
developing speaking proficiency, a condition commonly referred to as the “mute
English” phenomenon, where learners can read and write but are hesitant or unable to
speak fluently.

One important aspect of speaking is public speaking, which involves delivering
structured messages to an audience (Xia, 2023; Zhussupova & Shadiev, 2023).
According to Mustamu, public speaking is not merely about verbal expression but also
integrates knowledge, skills, art, and character (Zainal, 2022). However, public
speaking often evokes anxiety, fear of judgment, and lack of confidence among students.
This becomes a significant challenge in academic settings, where speaking performance
is frequently required in presentations and class discussions (Tsang, 2020; Grieve et al.,
2021).

In response to this challenge, the role of lecturers becomes crucial, particularly
through the provision of Oral Corrective Feedback (OCF) (Hartono et al., 2022). Oral
Corrective Feedback (OCF) refers to the lecturer’s real-time verbal responses aimed at
addressing students’ spoken errors. Sanchez Centeno and Barbeito (2021) define Oral
Corrective Feedback (OCF) as any form of lecturer reaction that informs the learner
about the presence of an error. Meanwhile, Sheen (2006), Ellis et al. (2006), and Luquin
(2025) describe it as a mechanism that draws students' attention to linguistic accuracy,
either by providing corrections, indicating errors, or offering metalinguistic information.
When implemented appropriately, Oral Corrective Feedback (OCF) can facilitate
students’ self-awareness and development in speaking. However, if perceived as too
direct or ambiguous, it may induce anxiety and reduce learners' willingness to
participate (Bagheri & Rassaei, 2022; Shadiev et al., 2024).

Despite the recognized importance of Oral Corrective Feedback (OCF), there
remains a gap in understanding how different types of feedback are received and
processed by students, particularly in formal classroom settings. Previous research
(Shinta, 2022; Muyashonga & Sugianto, 2019; Zhang et al., 2019) has explored various
dimensions of Oral Corrective Feedback (OCF), including student perceptions and
learner uptake, yet few have focused specifically on public speaking in a university
context. Therefore, this research will investigate the oral corrective feedback strategies
employed by lecturers and analyze their impact on students’ public speaking
performance at the English Education Department of the Islamic University of
As’adiyah Sengkang.
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METHOD

This research employed a qualitative approach with a case study design to
investigate the lecturers’ oral corrective feedback strategies in improving students’
public speaking performance. The qualitative method was selected because it allows the
researcher to understand behavior in its natural context, where interaction and
communication happen organically. According to Guba (in Haberman & Zetlin),
qualitative research emphasizes meaning making within social reality by exploring how
individuals interpret experiences in real-life situations. As stated by Miles and
Huberman (1994), qualitative data analysis involves reducing and transforming data to
become meaningful and relevant to the research focus. This case research was conducted
in the English Education Department at the Islamic University of As’adiyah Sengkang
and focused on lecturers and fourth-semester students. Data were collected through
classroom observations, interviews, and documentation of classroom activities where
oral corrective feedback was practiced. The following presents a qualitative approach
model with a case study design in Figure 1.

Prepare

Figure 1. Case Study Design

The research instruments included observation sheets, audio and video recordings,
and interview guides. Observation was carried out during six class sessions involving
two different lecturers, allowing for varied examples of corrective feedback strategies
and student reactions. Interviews were conducted to explore students' and lecturers’
perceptions, and all audio data were transcribed for analysis. The data analysis process
included transcribing, coding, categorizing, and interpreting patterns to identify key
themes related to oral corrective feedback. According to Rossman and Rallis (in
Creswell, 2012), coding is a technique to label and organize data to generate categories
and themes. By applying this method, the researcher aimed to identify which types of
oral corrective feedback were most used and how they influenced students’ public
speaking ability in the classroom setting.
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RESULTS AND DISCUSSION

Results
This research was conducted to investigate the types and effects of oral corrective

feedback strategies used by lecturers in improving students’ public speaking
performance at the English Education Department of the Islamic University of
As’adiyah Sengkang. The data were collected through six classroom observations across
two different lecturers and supported by in-depth interviews with selected students. The
findings are presented based on the two primary research objectives: (1) to identify the
types of oral corrective feedback strategies used by lecturers, and (2) to analyze their
impact on students’ public speaking ability.

Types of Oral Corrective Feedback Strategies Used by Lecturers

The classroom observations showed that teachers used different kinds of oral
corrective feedback (OCF), as classified by Lightbown and Spada (2020), including
recasts, elicitation, clarification requests, and metalinguistic feedback.

- Recasts were the most frequently observed strategy. In this type of feedback,
lecturers reformulated students’ incorrect utterances into correct forms without
directly indicating the error. For example, when a student said, " He goes to school
yesterday," the lecturer responded, "Oh, he went to school yesterday?" This
implicit correction helped maintain communicative flow while providing the
correct model. However, some students admitted during interviews that they
sometimes failed to recognize recasts as corrections unless they were
emphasized.

- Elicitation was used when lecturers prompted students to self-correct by pausing,
asking questions, or repeating the error with rising intonation. This approach was
often used during structured presentations or discussions. Students stated that
elicitation encouraged them to be more attentive and actively engaged in
monitoring their speech.

- Clarification Requests were also common, especially when student utterances
were unclear. Lecturers used expressions like “Could you say that again?” or
“What do you mean by that?” to indicate a communication breakdown or
linguistic inaccuracy. This type of feedback served a dual function—highlighting
the error while encouraging students to reformulate their message.

- Metalinguistic Feedback was provided in the form of brief comments or hints
related to grammar or vocabulary. For instance, when a student misused verb
tense, the lecturer might say, “Is that the correct past form?” without giving the
answer. According to Kiligkaya (2019), this type of feedback fosters student
autonomy and deeper cognitive engagement with language structures.

Students’ Responses and Impact on Public Speaking Performance

The interviews revealed a range of student responses to the different types of
corrective feedback. Most students appreciated feedback that allowed them to self-
correct (elicitation and metalinguistic feedback), as it made them feel more involved in
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the learning process. These strategies helped build confidence, especially when
feedback was delivered in a supportive and non-threatening manner. Students reported
that such feedback increased their awareness of common mistakes and motivated them
to improve.

However, some students expressed discomfort when corrected directly in front of the
class, particularly through repeated or abrupt corrections. Feedback that was too explicit
or frequent sometimes led to anxiety and reluctance to participate in future speaking
activities. This aligns with the findings of Yu et al. (2021), who noted that excessive or
negative feedback can inhibit students' willingness to speak and affect classroom
dynamics negatively.

Despite these challenges, the overall student perception of oral corrective feedback
was positive. Many students acknowledged that feedback helped them improve in areas
such as grammar accuracy, pronunciation, and fluency. They also noted an improvement
in their confidence when delivering public speeches in class.

Lecturers, on the other hand, emphasized the importance of adapting their feedback
strategies based on students' proficiency levels, personality traits, and classroom
context. They highlighted the need for balanced correction with encouragement to
maintain a positive learning environment. As Ellis et al. (2006) and Biirgermeister et al.
(2021) suggest, effective feedback should not only correct errors but also support
student development through strategic interaction.

This research confirms that lecturers utilize a variety of oral corrective feedback
strategies, each with specific functions and implications. Recasts maintain fluency,
elicitation fosters self-awareness, clarification requests enhance clarity, and
metalinguistic feedback fosters grammatical understanding. When applied thoughtfully
and sensitively, the effective use of these strategies positively impacts students' public
speaking performance.

Overall, the research indicates that oral corrective feedback, when used effectively,
is a powerful instructional tool to support students in developing their speaking skills—
particularly in formal, public communication settings such as classroom presentations.
The findings align with previous studies (e.g., Amiryousefi, 2017; Chien et al., 2020;
Rad et al., 2023) that emphasized the value of feedback in enhancing speaking
competence and student participation.

Discussion
This research aimed to investigate the oral corrective feedback (OCF) strategies used

by lecturers in improving students’ public speaking performance at the English
Education Department of the Islamic University of As’adiyah Sengkang. The findings
reveal that lecturers implemented various oral corrective feedback (OCF) types,
including recasts, elicitation, clarification requests, and metalinguistic feedback. Each
of these strategies had distinct effects on students’ participation, confidence, and
speaking performance.

The frequent use of recasts showed that lecturers often preferred implicit correction
that did not interrupt communication. While this strategy maintained the flow of
discourse, it sometimes failed to raise students’ awareness of their errors—especially
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when the correction was subtle and not accompanied by further clarification. This is in
line with Kilickaya (2019), who states that recasts are effective in maintaining meaning-
focused interaction but may be less effective for promoting explicit knowledge unless
students can notice the correction.

In contrast, elicitation and metalinguistic feedback were reported to have a stronger
pedagogical impact. These types of feedback encouraged students to think critically
about their language use and helped foster self-correction. Elicitation, in particular, gave
students a sense of ownership over their speaking improvement, as they were required
to analyze and correct their own errors. This finding supports the argument by Choi and
Li (2012), who emphasized that output-prompting feedback strategies like elicitation
lead to higher rates of learner uptake and repair.

Clarification requests, while slightly more direct, were perceived as neutral and
communicative rather than evaluative. This aligns with Lightbown and Spada’s
categorization (2020), which suggests that clarification can function both as feedback
and as a tool to promote clearer communication. However, the effectiveness of this
strategy depended on the lecturer’s tone and delivery. If perceived as too critical, even
clarification could result in discomfort for some students.

The students’ emotional responses to corrective feedback were also significant. Some
students experienced anxiety and reluctance to speak after receiving corrective
feedback, especially when it was delivered repeatedly or without encouragement. Yu et
al. (2021) found similar results in her study, suggesting that there is a balance between
correction and motivation. Positive reinforcement, when combined with correction, was
more likely to result in improved confidence and speaking performance.

Lecturers emphasized that feedback should be adapted to the context and to the
individual characteristics of each student. Factors such as language proficiency,
personality, and prior experience influenced how feedback was received. The current
study supports the theoretical framework by Ellis et al. (2006) and Mahvelati (2021),
who argue that corrective feedback should be viewed as an interactive, learner-centered
process.

Moreover, this research reinforces previous findings (Amiryousefi, 2017; Chien et
al., 2020) that state that students generally have a positive perception of oral corrective
feedback when it is given clearly and constructively. In the present research, students
valued feedback that was non-threatening, informative, and oriented toward helping
them improve rather than simply pointing out mistakes.

In conclusion, the discussion highlights that oral corrective feedback plays a critical
role in developing students' public speaking skills. But its efficacy relies on the strategy,
delivery, timing, and the student's readiness. The findings suggest that lecturers should
be both strategic and empathetic in delivering feedback, ensuring that it supports
students’ learning without diminishing their confidence to speak publicly.
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4. CONCLUSION

In conclusion of this research, lecturers at the English Education Department of the
Islamic University of As’adiyah Sengkang employ various oral corrective feedback (OCF)
strategies to improve students’ public speaking performance. The most frequently used
strategies include recasts, elicitation, clarification requests, and metalinguistic feedback.
Each strategy serves different pedagogical purposes and contributes uniquely to students’
language development.

Elicitation and metalinguistic feedback were found to be the most effective in
encouraging student self-correction and engagement. These strategies helped students
recognize their errors and fostered a deeper understanding of language use. Recasts, although
beneficial for preserving fluency, could occasionally be too implicit for students to notice.
Clarification requests effectively prompted reformulation and fostered clearer
communication. The impact of these strategies on students’ speaking performance was
significant, especially when delivered with sensitivity and encouragement. Students who
received feedback in a supportive manner demonstrated improved confidence, accuracy, and
fluency in public speaking. On the other hand, overly critical or repetitive feedback
sometimes led to anxiety and hesitation in classroom interaction.

As a suggestion, oral corrective feedback, when applied appropriately, plays an essential
role in enhancing students’ public speaking skills. Lecturers must be aware of students’
emotional and cognitive responses and should adjust their feedback methods accordingly. A
balanced, constructive, and student-centered feedback approach is key to promoting
effective learning and empowering students to speak confidently in public settings.
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