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Vocabulary is an essential component in listening comprehension.
However, learners are often confronted with unfamiliar words that can
hinder their overall understanding. This research aims to explore the
strategies used by English as a foreign language (EFL) learners when
they encounter unfamiliar vocabulary during listening tasks in the first
semester of the English education department at Islamic University of
As’adiyah, Sengkang. This qualitative research with a case study
approach involved 13 first-semester students from the English
Education study program. Data was gathered using a combination of
think-aloud protocols (where students verbalized their thoughts while
completing the task), listening to task recordings, and semi-structured
interviews. Students listened to three authentic audio texts with
varying levels of difficulty and challenging vocabulary. Thematic
analysis revealed five main strategies used by students: (1) Contextual
Inference (using clues from surrounding sentences or paragraphs), (2)
Focus on Familiar Elements (ignoring unfamiliar words and
concentrating on understood words/sentences), (3) Utilizing World
Knowledge (connecting the content to their background knowledge),
(4) Recording Keywords (writing down words that are thought to be
important for later analysis), and (5) Searching for Phonological Cues
(identifying words that sound similar to their native language or
English that they know). Although contextual inference is the most
common strategy, its effectiveness varies greatly depending on the
language proficiency of the learners and the clarity of the context
provided.
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1. INTRODUCTION

Listening comprehension abilities hold a crucial and essential role in the acquisition
of foreign languages, particularly English (Edele & Stanat, 2016; Wallace, 2022).
Listening, as a receptive skill, constitutes the fundamental basis for the enhancement of
other language abilities and acts as the conduit for learners to acquire authentic language
information (Polat & Eristi, 2019; Rakhimova, 2024). In both academic and social
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spheres, the capacity to comprehend spoken communication is essential for success,
encompassing attendance at lectures, participation in discussions, and involvement in
daily contacts.

Nonetheless, despite its essential function, hearing in a foreign language is
sometimes seen as the most challenging skill and induces significant anxiety among
learners (Csizér & Kontra, 2020; Jin et al., 2021; Kimuru, 2017). The ephemeral and
rapid characteristics of auditory stimuli present distinct problems not faced in reading
proficiency (Siegel et al., 2025). Learners lack the ability to independently "repeat"
utterances as they can with phrases in written texts. In this swift exchange of verbal
information, any moment overlooked can trigger a cascade of misinterpretation (Rost,
2014).

A preliminary study by the author found that among the numerous challenges
encountered by first-semester English language students at Islamic University of
As’adiyah, issues such as speaking speed, accent, intricate sentence structure, and
insufficient background knowledge, lexical challenges, or unfamiliar vocabulary,
frequently present themselves as the most prominent and immediate impediments. An
unrecognized word serves as a "stumbling block" that interrupts cognitive processes.
Students often concentrate on the new term, attempting to recall it or infer its meaning,
distracting themselves from subsequent critical information. This results in a
comprehension gap, causing uncertainty, dissatisfaction, and ultimately, an inability to
understand the overarching meaning (Bailey, 2020; Trang, 2021).

Despite the acknowledged significance of vocabulary acquisition, many learners of
English as a Foreign Language (EFL) confront listening scenarios with restricted
vocabulary knowledge (Amiruddin & Satriani, 2022; Reynolds et al., 2022; Uchihara,
2025; Wang & Treffers-Daller, 2017; Zhang & Graham, 2020). They encounter a
disparity between their known terminology and the vocabulary employed in genuine
audio materials (Li, 2019; Masrai, 2020; Nushi & Orouji, 2020; Teng, 2018).
Consequently, the capacity to adeptly manage these new terms is an essential
metacognitive and compensating skill. This capability enables learners to bridge gaps
in comprehension, sustain listening fluency, and persist in verbal communication
activities (Bagheri & East, 2025; Tabassum & Naveed, 2024).

Prior research has thoroughly investigated general listening learning procedures
(Jiang et al., 2021; Li et al., 2023; Liu et al., 2021; Wang & Treffers-Daller, 2017) and
the challenges encountered by learners. There is an opportunity for a more thorough,
contextual, and detailed study of how learners, particularly in the Indonesian context,
spontaneously address lexical challenges during a listening task. A comprehensive
mapping of the methods employed and the cognitive processes underlying their
selection remains necessary.

This research was conducted based on this background. This qualitative study
examines the tactics employed by first-semester EFL students majoring in English
education at the Islamic University of As'adiyah to navigate foreign language. The
central research question of this study is, “What strategies do EFL learners employ to
manage unfamiliar vocabulary during listening tasks?” Answering this topic aims to
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yield significant insights for designing more effective listening instruction and
empowering learners to become more autonomous and resilient listeners.

METHOD

This research uses a qualitative approach with a case study design to gain an in-depth
and contextual understanding of the strategies used by students. The students in this
research consisted of 13 first-semester students in the English Education Study Program,
Islamic University of As’adiyah. They were selected purposively to ensure that they
represented the population of new students who were building their English language
skills. The following presents the case study model used in this research in Figure 1.

’

Types of questions: how and why

Case study type: exploratory, descriptive,
explanatory, intrinsic, instrumental, collective,
illustrative, exploratory, critical instance, program
implementation, program effects, cumulative

m of analysis: event, process, individual, group,
organisation

Design: single, multiple, holistic, embedded,
longitudinal

Selection: convenience, purpose, probability,
bracketing, best case, worst case, cluster,
representative, typical, special interest
Replication: literal, theoretical

Validity: construct (operationalisation), internal
(triangulation, pattern matching), external (analytical

{neralisation), reliability, data quality

Knowledge: study objective, domain, theoretical,
methodological, evidence

Protocol: project overview, field procedures,
research questions, report outline

i tt ical vs. isti
Data: documents, archival records, interviews
(structured, semi-structured, or unstructured), direct
observations, physical artefacts

@eralisalion: analytical vs. statistical
Analysis method: observe-think-test-revise,
constant comparative analysis (open/descriptive
coding, axial/topic, selective/analytical coding), key
word in context analysis, word count analysis,
classical content analysis, domain analysis,
taxonomic analysis, componential analysis, pattern
matching, explanation building, time-series analysis,

logic models (influence diagrams, causal maps),

cross-case analysis

Target audience: industry, academia, government
Findings: interpretations, raw data
Review: peer, subject matter expert, participant

Figure 1. Case Study Model

Data was collected through three main methods to ensure triangulation and depth of
data. (1) Think-Aloud Protocol: Students are asked to verbally report all thought
processes that come to mind as they work on listening tasks. This provides direct access
to their cognitive processes when encountering unfamiliar words. (2) Listening Task
Recording: Students listen to three authentic audio texts recorded from sources such as
news podcasts and informal dialogues. These texts are selected with varying levels of
difficulty and contain challenging vocabulary that is predicted to be unfamiliar to
students. (3) Semi-Structured Interviews: Following the listening task, interviews were
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conducted to explore in greater depth the strategies they were aware of, the difficulties
they faced, and the reasons behind their choice of specific strategies.

Data from think-alouds, task notes, and interview transcripts were analyzed using
thematic analysis (Braun & Clarke, 2019). The process involved transcribing the data,
repeated reading, creating initial codes, searching for themes, and finally formulating
the main themes that represented the strategies used by the students.

RESULTS AND DISCUSSION

Results

This study primarily seeks to discover and conduct an in-depth analysis of the
specific methods employed by beginner-level English as a Foreign Language (EFL)
learners when confronted with challenges posed by foreign vocabulary during listening
activities. This research, through thematic analysis of think-aloud protocols, listening
task recordings, and semi-structured interviews, found five primary methods employed
by students to manage foreign terminology during listening tasks.

Contextual Inference

The strategy most commonly used by almost all students (10 out of 13 people) was
contextual inference. Students actively tried to guess the meaning of new words by
relying on clues from the preceding and following sentences, or from the overall context
of the discourse. For example, one participant S13 said in their think-aloud session,

“I don't know the meaning of ‘curb’... but the previous sentence mentioned

‘government’ and “virus’, so maybe it means something like controlling or

restricting.”

Field notes show that students often paused briefly after hearing a difficult word,
then voiced their guesses based on the context. This proves that the Contextual Inference
strategy is an active deductive process, not just guessing, and its success depends heavily
on the learner's ability to quickly activate and integrate their general knowledge schema.

Focus on Familiar Elements

A total of 8 studetns reported and demonstrated behavior of deliberately ignoring
unfamiliar words. Instead of fixating on those words, they focused their attention on
words, phrases, or sentences they understood in order to build a general picture (gist) of
the topic of conversation. In his interview, S6 explained:

“My strategy is, if there is an unfamiliar word, I skip it first. I focus on words that |

understand, such as ‘flood’, ‘rain’, ‘people’. Rather than losing everything, it's better

to just take the gist.”

This strategy is a form of attention and cognitive management to prevent a blockage
in understanding. Additionally, this statement demonstrates highly rational
metacognitive decision-making on the part of beginning learners. They recognize their
cognitive limitations and choose the strategy of taking the gist rather than risk losing the
entire message by dwelling too long on a single unfamiliar word. Easily accessible
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words (flood, rain, people) serve as comprehension anchors that allow them to continue
processing incoming information.

Utilizing World Knowledge

Some students (7 people) connected the audio content with their background
knowledge and personal experiences (world knowledge). They used existing schemata
in their minds to predict the meaning of words or the overall content of the text. S3, for
example, stated in an interview:

"When I heard ‘job interview’, I immediately remembered a YouTube video I had

watched. So words like ‘applicant’ and ‘qualification’ were easier to guess because

the topic was familiar.”

This shows that understanding does not depend solely on linguistics. This quote
provides strong empirical evidence that (1) Learners use lexical triggers (job interviews)
to activate stored schemas or background knowledge (YouTube videos). (2) Once
schemas are activated, topic-related vocabulary (applicant, qualification) becomes
easier to access and infer, even though the words may be unfamiliar individually. Non-
linguistic knowledge (understanding of the job interview process from the videos)
provides a strong semantic framework, allowing learners to fill in lexical gaps. (3) This
confirms that listening comprehension is an interactive process; it does not depend
solely on word recognition (linguistic), but also on learners' ability to relate audio input
to real-world contexts they already know.

Recording Keywords

This metacognitive strategy was used by 7 students who actively noted down
keywords during the listening session, including words they did not understand. These
words were then used as markers to reconstruct meaning after the audio playback was
complete. S12 showed his notes containing the words “deforestation” and ‘ecosystem’
and said:

“I wrote down the big words that were mentioned frequently. Even though I didn't

understand them at first, later, from the combination of these words, I was able to

guess that the topic was about forests and the environment.”

This note-taking served as an external memory aid. By taking notes, learners
dispensed with the need to instantly recall difficult words, thereby reducing working
memory load during listening. Field notes that note-taking served as an external memory
aid were supported by learner statements. The noted words (big words) were then used
as cumulative data points after the listening session was completed. Learners used
combinations of frequently occurring and noted words to draw larger conclusions,
identifying the overall topic (forests and the environment). This was a form of
metacognitive inference after the audio input had ceased.

Looking for Phonological Clues
A small number of Students (4 people) tried to identify unfamiliar words by looking
for similarities in sound. These associations were made with words in Indonesian (their
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native language) or with other English words they already knew. S6 exemplified this in
a think-aloud,

“The word ‘phenomenon’... it sounds like ‘fenomena’ in Indonesian, so maybe it

means the same thing.”

In cases like ‘phenomenon’ and ‘phenomena’, phonological and lexical similarities
serve as valid shortcuts, efficiently breaking lexical barriers. This proves that L1 can be
a powerful cognitive asset in L2 comprehension. However, this strategy was not always
successful. S13 admitted to being misled,

“I thought ‘fabricate’ had something to do with ‘fabric’ (cloth), but it turned out not

to be the case at all.”

The examples of 'fabricate' and 'fabric' demonstrate that relying solely on sound or
form without contextual confirmation can lead to significant misinterpretation. This
confirms that phonological strategies, while fast, have unstable validity and must be
balanced with contextual inference.

Thematic analysis of the data revealed five primary strategies used by students to
maintain listening comprehension despite being hindered by unfamiliar vocabulary. The
following is a summary of the thematic analysis results in Table 1.

Table 1. Thematic Analysis Results (Primary Strategies Used by Students)

No. Strategy Learner Action Description
Using linguistic (surrounding sentences and phrases) and non-
Contextual LTS . .
1 Inference linguistic clues from the text heard to infer or guess the meaning of

unfamiliar words.
Prioritizing understanding familiar words/sentences and deliberately

’ izf;lislizlrl ignoring unfamiliar words. This strategy is used to capture the
general meaning (Gist) without relying on word-for-word
Elements .
comprehension.
Utilizing World Connecting the topic or content heard with per§0nal, cgltural, or
3 general background knowledge (schema) to fill in gaps in meaning
Knowledge o
caused by unfamiliar vocabulary.
. Writing down words deemed important (even if their meaning is
Recording . . ) o
4 Keywords uncertain) to analyze or look up their meaning after the listening task

is completed. This is a post-listening compensation strategy.
Searching for  Identifying unfamiliar words that have sound similarities to words in
5 Phonological their native language (L1) or other English words they have already
Cues mastered (e.g., looking for cognates or sound similarities).

The findings showed that first-semester EFL learners used a variety of cognitive and
metacognitive strategies when facing unfamiliar vocabulary challenges in listening
tasks. Although contextual inference was the most frequently used strategy, its success
was closely related to the individual's language proficiency and the quality of contextual
clues. This underscores the importance of training learners to effectively use this
strategy while being aware of its limitations.

Discussions
The results of this study indicate that first-semester EFL learners used a variety of
cognitive and metacognitive strategies when facing unfamiliar vocabulary challenges in
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listening tasks. Although contextual inference was the most frequently used strategy, its
success was closely related to individual language proficiency and the quality of
contextual clues. This finding underscores the importance of training learners to
effectively use this strategy while being aware of its limitations.

Dominance and Mechanisms of Cognitive Strategies

Contextual Inference as an Active Deductive Process

The most dominant strategy used was contextual inference (used by 10 of the 13
students). This finding is consistent with the literature confirming that inference is the
human brain's default mechanism for filling lexical gaps in language comprehension
(Gu et al., 2025; McNamara et al., 2007; Prior et al., 2014). Previous research (e.g.,
work focused on reading strategies) also places inference as a primary compensatory
strategy (Mekuria et al., 2024; Tonks et al., 2021). However, this study provides stronger
evidence in a listening context through a think-aloud protocol. Quotes such as "I don't
know the meaning of 'curb'... but the previous sentence mentioned 'government' and
'virus,' so maybe it means something like 'controlling' or 'restricting"
inference is not simply guesswork but an active deductive process in which learners
quickly integrate linguistic clues with general knowledge schemas. The brief cognitive
pauses recorded by field notes visualize the moments at which cognitive load is
activated to make this deduction.

demonstrate that

The Role of World Knowledge (Schema)

The strategy of Utilizing World Knowledge (used by 7 students) proved highly
effective. This reinforces the top-down model of listening comprehension. The results
of the S3 interview, "When I heard 'job interview, I immediately remembered a
YouTube video I had watched. So words like 'applicant' and 'qualification’ were easier
to guess because the topic was familiar," providing empirical evidence that non-
linguistic knowledge (stored schemas from videos) serves as a powerful semantic
framework. This confirms that comprehension does not depend solely on linguistics but
is an interactive process between audio input and real-world contexts already known to
the learner (Amiruddin et al., 2022; Tai & Chen, 2024; Ye & Kaplan-Rakowski, 2024).

Metacognitive Strategies and Compensation

Cognitive Attention Management

The Focus on Familiar Elements strategy (used by 8 students) functions as a highly
rational metacognitive mechanism. Beginner learners are aware of their working
memory limitations and make strategic decisions to avoid blockages in understanding.
As S6 expressed, "Rather than losing everything, it's better to just take the gist."
Accessible words (flood, rain, people) act as comprehension anchors, which are
especially important in listening contexts that do not allow for repetition.
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External Memory Strategies

The keyword note-taking strategy (used by 7 students) is a form of post-listening
compensation. Data indicate that this note-taking acts as an external memory aid,
reducing the load on working memory during listening. The quote from S12, who
successfully deduced the topic (forests and the environment) after listening to a
combination of noted words, demonstrates that note-taking enables delayed thematic
inference. This practice expands the traditional view of inference as occurring only in
real time.

L1 as a Risky Asset

The Phonological Clue Searching strategy (used by four students) highlights the role
of the mother tongue (L1) as a resource. This strategy works well when there are true
cognates (like "phenomenon" to "phenomenon"), but it also has a high chance of false
cognates (like "fabricate" to "fabric"). This points out the value of training phonological
sensitivity while pointing out that it requires contextual confirmation to prevent
significant misinterpretations (Brooks et al., 2025; Han et al., 2025; Mahdi et al., 2024;
Wardana et al., 2022).

This study makes a significant contribution, particularly in the context of EFL
teaching in Indonesia. It not only lists strategies but also uses think-aloud protocols and
interviews to elucidate the cognitive mechanisms behind them (e.g., how 'curb’ inference
works, how note-taking reduces memory load). This study demonstrates that even first-
semester learners can make rational metacognitive decisions (choosing gist over word-
for-word accuracy), challenging the assumption that sophisticated strategies are only
possessed by advanced learners. The finding that the effectiveness of contextual
inference correlates closely with individual language proficiency suggests that strategy
training should include improving lexical and syntactic foundations, not just guessing
techniques.

This research substantiates that strategies for managing foreign vocabulary exist on
a continuum, ranging from cognitive comprehension techniques (inference) to cognitive
management approaches (emphasis on familiar elements) and memory aids
(highlighting keywords), all of which are essential for successful listening in EFL
contexts.

CONCLUSION

This study, involving 13 first-semester EFL learners in the English Language
Education Department of As'adiyah Islamic University, Sengkang, confirmed that
unfamiliar vocabulary is a significant barrier to listening comprehension. Thematic
analysis revealed five main strategies used by students to overcome this lexical barrier,
indicating that their listening comprehension process is interactive and adaptive.
Learners actively used two main strategy categories: (1) Active Cognitive Strategies
(Inference): The most common strategy was contextual inference (10 of 13 students).
This is a deductive process that integrates linguistic clues with general knowledge
schemas. However, its effectiveness is highly dependent on the individual's language
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proficiency and the clarity of the context. (2) Metacognitive and Compensatory
Strategies: Students demonstrated high cognitive management skills. They used Focus
on Familiar Elements (8 students) to prevent blockage and opted for general meaning
(gist).

Furthermore, in the context of the Role of External Knowledge and L1, World
Knowledge (7 students) proved crucial, where schema activation (such as experience
watching YouTube videos) enabled the inference of topic-related vocabulary (e.g.,
applicant and qualification). This confirms that listening comprehension is not solely
dependent on linguistics. The Phonological Clue Searching Strategy (4 students)
demonstrated the potential of the Mother Tongue (L1) as an asset (phenomenon to
phenomenon), but also the serious risk of false cognates (fabricate to fabric).
Furthermore, the Keyword Noting Strategy (7 students) functioned as an external
memory aid, enabling post-listening analysis to summarize the overall topic (forests and
the environment). Overall, this study concludes that first-semester EFL learners are
adaptive and strategic learners, actively balancing risky/high-cognitive inference
attempts with compensatory strategies that ensure continued comprehension.

As a recommendation, lecturers need to explicitly teach students how to use
contextual inference critically. Practice should include assessing the quality of
contextual clues and quickly integrating linguistic clues with world knowledge
(schemas). Future research is recommended to use quantitative methodologies to
measure the direct correlation between learners' language proficiency levels (before
intervention) and the success rate of each strategy (especially contextual inference) to
provide more predictive data. In addition, classroom action research is needed to
develop and test the effectiveness of teaching interventions that explicitly train these
five discovered strategies..

ACKNOWLEDGEMENTS

The researcher thanked the first-semester English Education Study Program students
at Islamic University of As'adiyah for their careful and honest participation in this
research. They contributed excellent insights to the think-aloud technique and
interviews. Thanks to the study program for support and facilities during the research
process. We also thank colleagues who advised us during technique design and findings
analysis.

REFERENCES

Amiruddin, A., Bahri, S., Fajriyani, M. U., & Hartawan, M. (2022). The Role of Independent
Reading on Reading Comprehension in the Second Years Students of Mts As’ adiyah
Putra 1 Sengkang. ETDC: Indonesian Journal of Research and Educational
Review, 1(3), 297-304. https://doi.org/10.51574/ijrer.v1i3.384

Amiruddin, A., & Satriani, S. (2022). Enhancing Students'vocabulary Ability Through
Matching Picture By Word. Indonesian Journal of Research and Educational
Review, 1(2), 129-136. https://doi.org/10.51574/ijrer.v1i2.331



356 Amiruddin et al., Exploring Students’ Strategies in Dealing with Unfamiliar ...

Bagheri, M., & East, M. (2025). Second language listening pedagogy: An examination of
classroom practices in an EFL context. Australian Review of Applied
Linguistics, 48(2), 451-475. https://doi.org/10.1075/aral.21047.bag

Bailey, K. M. (2020). Teaching listening and speaking in second and foreign language
contexts. Bloomsbury Academic.

Braun, V., & Clarke, V. (2019). Reflecting on reflexive thematic analysis. Qualitative
research in sport, exercise and health, 11(4), 589-597.
https://doi.org/10.1080/2159676X.2019.1628806

Brooks, R., Warmington, M., & Thomson, J. (2025). Evaluating the impact of vocabulary
instruction on oral vocabulary, phonemic awareness and nonword reading. Reading
and Writing, 38(6), 1607-1633. https://doi.org/10.1007/s11145-024-10564-1

Csizér, K., & Kontra, E. H. (2020). Foreign language learning characteristics of deaf and
severely hard-of-hearing students. The Modern Language Journal, 104(1), 233-249.
https://doi.org/10.1111/modl.12630

Edele, A., & Stanat, P. (2016). The role of first-language listening comprehension in second-
language reading comprehension. Journal of Educational Psychology, 108(2), 163.
https://psycnet.apa.org/buy/2015-31814-001

Gu, C., Nastase, S. A., Zada, Z., & Li, P. (2025). Reading comprehension in L1 and L2
readers: neurocomputational mechanisms revealed through large language
models. npj Science of Learning, 10(1), 46. https://doi.org/10.1038/s41539-025-
00337-y

Han, Y., Wang, Y., Liang, F., Li, X., Ma, J., & Bai, X. (2025). Phonological decoding does
not affect incidental Chinese novel word learning in Uyghur readers: evidence from
eye movements. Reading and Writing, 38(4), 889-909.
https://doi.org/10.1007/s11145-024-10535-6

Jiang, Y., Chen, Y., Lu, J., & Wang, Y. (2021). The effect of the online and offline blended
teaching mode on English as a foreign language learners’ listening performance in a
Chinese context. Frontiers in psychology, 12, 742742,
https://doi.org/10.3389/fpsyg.2021.742742

Jin, Y., Dewaele, J. M., & MaclIntyre, P. D. (2021). Reducing anxiety in the foreign language
classroom: A positive  psychology  approach. System, 101, 102604.
https://doi.org/10.1016/j.system.2021.102604

Kimura, H. (2017). Foreign language listening anxiety: A self-presentational
view. International Journal of Listening, 31(3), 142-162.
https://doi.org/10.1080/10904018.2016.1222909

Li, C. H. (2019). Using a listening vocabulary levels test to explore the effect of vocabulary
knowledge on GEPT listening comprehension performance. Language Assessment
Quarterly, 16(3), 328-344. https://doi.org/10.1080/15434303.2019.1648474

Li, K., Qin, X., Ji, S., & Zou, L. (2023). The effects of general listening anxiety and listening
test anxiety on self-perceived listening performance among Chinese English
learners. Psychology  Research and  Behavior Management, 3541-3560.
https://doi.org/10.2147/PRBM.S422030

Liu, F., Lai, K. H., Wu, J., & Duan, W. (2021). Listening to online reviews: A mixed-
methods investigation of customer experience in the sharing economy. Decision
Support Systems, 149, 113609. https://doi.org/10.1016/j.dss.2021.113609

Mahdi, H. S., Alkhammash, R., & Al-Athwary, A. A. (2024). Using high variability phonetic
training as a contextualized tool in the development of English consonant clusters
pronunciation among Saudi EFL learners. Education and Information
Technologies, 29(6), 6821-6840. https://doi.org/10.1007/s10639-023-12113-9



TORER- Indonestan dournal of Research and Educeetfonal Review

Volume 5, No 1, 2025, pp 347 - 358 357

Masrai, A. (2020). Can L2 phonological vocabulary knowledge and listening comprehension
be developed through extensive movie viewing? The case of Arab EFL
learners. International Journal of Listening, 34(1), 54-69.
https://doi.org/10.1080/10904018.2019.1582346

Mekuria, A., Bushisho, E. W., & Wubshet, H. (2024). The effects of reading strategy training
on students’ reading strategy use and critical reading ability in EFL reading
classes. Cogent Education, 11(1), 2310444.
https://doi.org/10.1080/2331186X.2024.2310444

McNamara, D. S., de Vega, M., & O’Reilly, T. (2007). Comprehension skill, inference
making, and the role of knowledge. Higher level language processes in the brain:
Inference and comprehension processes, 233-251.

Nushi, M., & Orouji, F. (2020). Investigating EFL teachers’ views on listening difficulties
among their learners: The case of Iranian context. Sage Open, 10(2),
2158244020917393. https://doi.org/10.1177/2158244020917393

Polat, M., & Eristi, B. (2019). The effects of authentic video materials on foreign language
listening skill development and foreign language listening anxiety at different levels
of English proficiency. International Journal of Contemporary Educational
Research, 6(1), 135-154. https://doi.org/10.33200/ijcer.567863

Prior, A., Goldina, A., Shany, M., Geva, E., & Katzir, T. (2014). Lexical inference in L2:
Predictive roles of vocabulary knowledge and reading skill beyond reading
comprehension. Reading and Writing, 27(8), 1467-1484.
https://doi.org/10.1007/s11145-014-9501-8

Rakhimova, S. (2024). Enhancing receptive skills in foreign language learning: the interplay
of reading and listening comprehension. The American Journal of Social Science and
Education Innovations, 6(08), 38-56.
https://doi.org/10.37547/tajssei/Volume061ssue08-04

Reynolds, B. L., Xie, X., & Pham, Q. H. P. (2022). Incidental vocabulary acquisition from
listening to English teacher education lectures: A case study from Macau higher
education. Frontiers in Psychology, 13, 993445.
https://doi.org/10.3389/fpsyg.2022.993445

Rost, M. (2014). Listening in a multilingual world: The challenges of second language (L2)
listening. International Journal of Listening, 28(3), 131-148.
https://doi.org/10.1080/10904018.2014.937895

Siegel, J., Kuteeva, M., & Siegel, A. (2025). Making sense of non-comprehension issues
while listening: A data-based coding scheme. Research Methods in Applied
Linguistics, 4(1), 100181. https://doi.org/10.1016/j.rmal.2025.100181

Tabassum, A., & Naveed, A. (2024). Interactive strategies for enriching English as a Foreign
Language (EFL) vocabulary: A comprehensive exploration. Journal of Applied
Linguistics and Language Research, 11(1), 1-16.
https://www.jallr.com/index.php/JALLR/article/view/1313

Tai, T. Y., & Chen, H. H. J. (2024). The impact of intelligent personal assistants on
adolescent EFL learners’ listening comprehension. Computer Assisted Language
Learning, 37(3), 433-460. https://doi.org/10.1080/09588221.2022.2040536

Teng, F. (2018). Incidental vocabulary acquisition from reading-only and reading-while-
listening: A multi-dimensional approach. Innovation in Language Learning and
Teaching, 12(3), 274-288. https://doi.org/10.1080/17501229.2016.1203328

Tonks, S. M., Magliano, J. P., Schwartz, J., & Kopatich, R. D. (2021). How situational
competence beliefs and task value relate to inference strategies and comprehension
during  reading. Learning  and  Individual  Differences, 90, 102036.
https://doi.org/10.1016/.1indif.2021.102036



358 Amiruddin et al., Exploring Students’ Strategies in Dealing with Unfamiliar ...

Trang, N. M. (2021). Understanding listening comprehension processing and challenges
encountered: Research perspectives. International Journal of English Language and
Literature Studies. https://doi.org/10.18488/journal.23.2020.92.63.75

Uchihara, T. (2025). Vocabulary and L2 listening. The handbook of second language
listening, 415-428. https://doi.org/10.1002/9781394312375.ch29

Wallace, M. P. (2022). Individual differences in second language listening: Examining the
role of knowledge, metacognitive awareness, memory, and attention. Language
learning, 72(1), 5-44. https://doi.org/10.1111/lang.12424

Wang, Y., & Treffers-Daller, J. (2017). Explaining listening comprehension among L2
learners of English: The contribution of general language proficiency, vocabulary
knowledge and metacognitive awareness. System, 63, 139-150.
https://doi.org/10.1016/j.system.2016.12.013

Wardana, I. K., Astuti, P. T., & Sukanadi, N. L. (2022). Examining the effect of phonological
awareness instruction on EFL learners’ pronunciation and motivation. Erudita:
Journal of English Language Teaching, 2(2), 129-147.
https://doi.org/10.28918/erudita.v2i2.6191

Ye, Y., & Kaplan-Rakowski, R. (2024). An exploratory study on practising listening
comprehension skills in high-immersion virtual reality. British Journal of
Educational Technology, 55(4), 1651-1672. https://doi.org/10.1111/bjet. 13481

Zhang, P., & Graham, S. (2020). Learning vocabulary through listening: The role of
vocabulary knowledge and listening proficiency. Language Learning, 70(4), 1017-
1053. https://doi.org/10.1111/lang.12411



