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Abstract

The development of digital technology demands that Islamic Religious Education
learning develop innovative approaches without eliminating the values of the Qur'an as
the primary source of Islamic teachings. This study aims to analyze the integration of
Digital Qur'anic Learning in Islamic Religious Education learning at Ibnu Kathir Quran
Elementary School, Lampung. The study used a qualitative approach with a descriptive
design. Subjects included Islamic Religious Education teachers and students, while the
school served as supporting informants. Data were obtained through observation, semi-
structured interviews, and documentation. Then, they were analyzed through data
condensation, data presentation, and drawing and verifying conclusions. The results
show that Digital Qur'anic Learning integrates Islamic Religious Education materials,
Qur'anic verses, digital technology, and teachers' pedagogical strategies. The Qur'an is
utilized as a contextual learning resource to connect the material to students' lives. The
use of digital text, audio, video, and interactive activities increases student engagement,
while teachers act as designers, facilitators, and mediators of learning. This approach
has the potential to strengthen interactive, contextual, and Qur'anic-based Islamic
Religious Education learning in the digital era.

Keywords: Digital Qur'Anic Learning, Digital Technology Islamic, Islamic Religious
Education

Abstrak

Perkembangan teknologi digital menuntut pembelajaran Pendidikan Agama Islam
(PAD) untuk  mengembangkan  pendekatan-pendekatan  inovatif  tanpa
mengesampingkan nilai-nilai Al-Qur'an sebagai sumber utama ajaran Islam. Penelitian
ini bertujuan untuk menganalisis integrasi Pembelajaran Al-Qur'an Digital dalam
pembelajaran Pendidikan Agama Islam di Sekolah Dasar (SD) Ibnu Kathir Quran,
Lampung. Penelitian ini menggunakan pendekatan kualitatif dengan rancangan
deskriptif. Subjek penelitian meliputi guru Pendidikan Agama Islam dan siswa,
sedangkan pihak sekolah bertindak sebagai informan pendukung. Data diperoleh
melalui observasi, wawancara semi-terstruktur, dan dokumentasi. Selanjutnya, data
dianalisis melalui tahapan kondensasi data, penyajian data, serta penarikan dan
verifikasi kesimpulan. Hasil penelitian menunjukkan bahwa Pembelajaran Al-Qur'an
Digital mengintegrasikan materi Pendidikan Agama Islam, ayat-ayat Al-Qur'an,
teknologi digital, dan strategi pedagogis guru. Al-Qur'an dimanfaatkan sebagai sumber
belajar kontekstual untuk menghubungkan materi dengan kehidupan siswa.
Penggunaan teks digital, audio, video, dan aktivitas interaktif meningkatkan
keterlibatan siswa, sementara guru berperan sebagai perancang, fasilitator, dan
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mediator pembelajaran. Pendekatan ini berpotensi memperkuat pembelajaran
Pendidikan Agama Islam yang interaktif, kontekstual, dan berbasis Al-Qur'an di era
digital.
Kata Kunci: Pembelajaran Al-Qur'an Digital, Teknologi Digital, Pendidikan Agama
Islam

Introduction

Digital transformation has brought significant changes to the world of education and
encouraged educational institutions to develop learning that adapts to technological
developments without losing the core values that underpin education (Hakimi et al., 2024).
The development of digital technology allows learning resources to be presented in the form
of text, audio, video, animation, and various interactive media, which can broaden students'
learning experiences. However, the use of technology in Islamic education cannot be solely
focused on media innovation; it must also be directed towards strengthening the process of
developing students' Islamic knowledge, attitudes, and values (Susanti et al., 2024).

This urgency is even stronger in Islamic Religious Education (PAI) learning, as PAI
has distinct characteristics from learning that focuses solely on knowledge acquisition. PAI
learning is expected to develop religious understanding while shaping students' attitudes
and behavior based on Islamic values (Firdaus et al., 2023). In this context, the Qur'an holds
a crucial position as the primary source of Islamic teachings, which can be used to provide
a foundation for various PAI materials. Therefore, the development of digital technology
needs to be directed towards expanding students' access and interaction with the Qur'an,
not simply replacing books or blackboards with digital devices (Nasaruddin et al., 2023).

Changing student characteristics in the digital era are also a key reason for
developing more innovative Islamic Religious Education (PAI) learning (Munawaroh &
Khoiri, 2025). Today's students are increasingly familiar with digital devices, audiovisual
information sources, and interactive learning patterns (Khoiri et al.,, 2024). This situation
provides opportunities for teachers to present Qur'an and Islamic Religious Education
learning through more varied approaches, for example through digital texts, audio
recitations, learning videos, digital translations, interactive quizzes, and technology-based
learning resources (Nkomo et al., 2021).

However, the use of technology without appropriate pedagogical design has the
potential to cause students to become solely interested in the media without understanding
the substance of the learning (Bergdahl et al., 2020). Therefore, technology integration
requires teacher strategies that can guide students from simply accessing information to
understanding, interpreting, and applying the values they learn. In the context of Islamic
education, the Quran should not only be viewed as an object of memorization, but also as a
source of knowledge and values that can be linked to students’ various life experiences
(Qurrotu’ain et al., 2024). Islamic Religious Education (PAI) learning that connects Quranic
verses to real-life materials and contexts can help students understand that Islamic values
are relevant to the problems they face daily (Hermanto & Sari, 2022). With the support of
digital technology, Quranic verses can be presented more interactively through text, audio,
translation, visuals, and relevant explanatory sources. This pattern opens up opportunities
for learning that is not only informative but also contextual and reflective (Akem et al.,
2025).

However, the use of digital technology in Islamic Religious Education (PAI) learning
still faces challenges in the integration of technology, materials, and Islamic values (Siregar

Jurnal IImu Pendidikan Dasar Indonesia e-ISSN: 2809-4085
Volume 5 No. 2 (2026) p-ISSN: 2809-8749



298 | Khoiri et al.

et al.,, 2025). The use of digital media in learning often emphasizes technical aspects and
visual appeal, while the relationship between digital resources and Islamic Religious
Education (PAI) learning objectives has not always been systematically designed (Mintasih
et al.,, 2024). Furthermore, studies on Qur'an-based digital learning primarily discuss the
use of technology for reading, memorizing, or accessing the Qur'an, while studies
specifically examining how digital technology is used to integrate the Qur'an as an authentic
source into contextual Islamic Religious Education (PAI) learning still need to be developed
(Neni et al., 2024).

This gap highlights the need for research that examines not only the use of
technology but also how technology, the Qur'an, islamic religious, teacher pedagogy, and
student experiences can be integrated into a single learning process. The concept of Digital
Qur'anic Learning in this study is offered as an approach that connects four main elements:
digital technology, the Qur'an as an authentic source, Islamic Religious Education materials,
and teacher pedagogical strategies. This approach is not intended simply to digitize Qur'anic
learning, but to use technology as a means to strengthen students' interaction with the
Qur'an and connect the content of the verses with the material and their life experiences
(Rahmaati & Munawaroh, 2024). Thus, the novelty of this research lies in the effort to
understand Digital Qur'anic Learning as an integrative process that positions technology
not as an end in itself but as a facilitator to build Islamic Religious Education learning that
is more contextual, interactive, and oriented towards the meaning of values (Waroh et al,,
2023).

Ibnu Kathir Quran Elementary School, Lampung is a relevant context for studying
this phenomenon due to its institutional characteristics, which prioritize Quranic education
and Islamic studies. This environment provides a space to examine how Quranic sources
can be integrated with digital technology developments in Islamic Religious Education (PAI)
learning at the elementary school level. Research into learning practices in this environment
is expected to provide an empirical overview of the integration of technology and the Quran,
the role of teachers in designing learning, student involvement, and factors that support and
hinder its implementation.

Based on this description, this study is crucial for analyzing the integration of digital
Quranic learning in Islamic Religious Education (PAI) at Ibnu Kathir Quran Elementary
School, Lampung. This research aims to identify the integration of digital technology with
Quranic sources in Islamic Religious Education (PAI), analyze the role of teachers and
student involvement in the learning process, and identify factors that support and hinder
its implementation. The results are expected to provide conceptual and practical
contributions to the development of technology-based Islamic Religious Education (PAI)
learning that remains grounded in Quranic values.

Research Method

This study used a qualitative approach with a descriptive design. The aim was to
describe and analyze the integration of Digital Quranic Learning into Islamic Religious
Education (PAI) at Ibnu Kathir Quran Elementary School, Lampung. This design was chosen
because the research focused on the learning process, teacher strategies, the use of digital
technology, and in-depth student engagement. The research subjects consisted of 1 PAI
teachers and 10 students involved in the learning process, with the principal or curriculum
coordinator serving as supporting informants. Data were collected through observation,
semi-structured interviews, and documentation to obtain information regarding learning
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implementation, digital media use, student responses, and supporting and inhibiting factors
in the implementation of Digital Quranic Learning.

Data were analyzed using the Miles, Huberman, and Saldafia model, which includes
data condensation, data presentation, and drawing and verifying conclusions (Miles et al.,
2018). Data validity was ensured through triangulation of sources and techniques by
comparing information from teachers, students, and documents, as well as the results of
observations, interviews, and documentation. The analysis focuses on the form of
integration of the Qur'an and digital technology, strategies for implementing Islamic
Religious Education learning, student involvement, and supporting and inhibiting factors in
the implementation of Digital Qur'anic Learning.

Results
Integration of Digital Quranic Learning in Islamic Religious Education

Research results show that the integration of Digital Quranic Learning in Islamic
Religious Education at Ibnu Kathir Quran Elementary School, Lampung is achieved through
the connection between Islamic Religious Education material, relevant Quranic verses, and
digital technology. This integration is evident from the learning preparation stage, when
teachers determine the Islamic Religious Education material and then select Quranic verses
that have a substantive relationship to the material. The selected verses are then presented
through digital media, such as Quranic text displays, audio recitations, translations, and
visual materials. This allows students not only to receive the teacher's explanation but also
to have the opportunity to read, listen, observe, and understand the verses' messages in a
more diverse way. This is reinforced by the following statement:

"When delivering Islamic Religious Education material, I try to find Quranic verses
related to the material. So the students not only hear the explanation from the book,
but also see the verses, listen to the recitation, and then we discuss the message of the
verses.” (GPAL 2026).

This quote demonstrates that the integration of Digital Qur'anic Learning does not
stop at using the Quran as a supplement to the material or using technology as a
presentation medium. Both are combined in a single learning flow: teachers connect Islamic
Religious Education competencies with Quranic verses, present the verses through digital
media, and then guide students to understand their content and relevance to the material
being studied (Waroh, 2022). This approach directs students from reading and listening to
verses to understanding their meaning and connecting the verses' values to the context of
Islamic Religious Education learning.

These findings also demonstrate a shift in the function of the Quran in Islamic
Religious Education learning. The Quran is no longer merely viewed as a learning object to
be read or memorized, but rather serves as an authentic resource to strengthen
understanding of Islamic concepts and values. For example, when teachers discuss material
on morals, worship, or commendable behavior, relevant verses are used as a basis for
clarifying the values being studied (Achruh et al., 2024). In this way, students gain a learning
experience that connects Islamic Religious Education (PAI) material, Quranic texts,
understanding their meanings, and applying values to everyday life.

This integration also demonstrates that digital technology's role in learning extends
beyond simply presenting material. Technology serves as a bridge that expands students'
access to and interaction with Quranic sources (Maulana et al., 2024). Through digital text,
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audio, visuals, and interactive activities, teachers can present a wider variety of learning
resources while providing opportunities for students to interact directly with the material
(Abubakari et al., 2023). However, research also shows that the effectiveness of technology
depends heavily on teachers' ability to select content, determine activities, and guide
students so that technology use remains oriented toward learning objectives.

Based on the overall findings, the integration pattern of Digital Qur'anic Learning
found can be formulated in four interconnected procedural stages, namely: (1) mapping PAI
material with relevant Qur'anic verses, (2) presenting verses through digital sources and
media, (3) exploring the meaning of verses through learning activities, and (4) linking
Qur'anic values to the material and the lives of students. These four stages describe the
empirical flow of learning implementation, starting from selecting sources to internalizing
and applying values. This is explained in the conceptual framework shown in Figure 1.

PROCEDURAL STAGE I_} CONCEPTUAL COMPONENTS

T T

Mapping of [slamic
Education Material + [r—)

Relevant Quranic Verses

T | !

Selection of Sources of the
Qur'an

Presentation of Verses via

fmy | Digital Technology Integration
Digital Media

2 2
Exploring the Meaning of I_} Pedagogical Mediation of
Verses through Activities Teacher Learning

1 ¥

Linking Al-Quranic Values Interpretation of Grades by
to Students' Lives Students

Understanding and <:
Internalization of

Islamic Values

Figure 1 Conceptual Framework of Digital Qur'Anic Learning Integration in Islamic Religious
Education

This four-stage pattern then serves as the basis for understanding the conceptual
structure of Digital Qur'anic Learning, discussed in the Discussion section. In other words,
the four procedural stages in the Results do not constitute a different framework from the
four conceptual components in the Discussion, but rather the same formulation at different
levels of abstraction. The material and verse mapping stage represents the selection of
Qur'anic sources; the verse presentation stage through digital media represents the
integration of digital technology; the meaning exploration stage demonstrates the teacher's
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pedagogical mediation; while the value association stage with students' lives represents the
students' interpretation of values. These relationships indicate that the empirical findings
of the study not only describe learning procedures but also form a conceptual structure that
explains how Digital Qur'anic Learning works in Islamic Religious Education (PAI) learning.

The Quran as a Contextual Learning Resource

Furthermore, the study also showed that the use of the Quran in Islamic Religious
Education (PAI) learning helps students understand the material through sources closely
related to their religious lives. Teachers connect the verses to the material being studied
and then guide students to find messages that can be applied to their daily lives.

"l don't want children to just memorize the verses. After reading the verses, I usually
ask them how they relate to the material we are studying and how they can apply them
to their lives." (GPAIL 2026).

A similar sentiment emerged from the students' experiences:

"If there's a verse, it's easier for me to understand because I can read it and see its
meaning. After that, the teacher explains how it relates to the material." (PD, 2026).

These two statements demonstrate that the Quran serves as both a learning
resource and a source of values in Islamic Religious Education (PAI) learning. Students are
not only guided to understand the content but also to understand the fundamental values
contained in Islamic teachings.

This is crucial in Islamic Religious Education (PAI) learning because the goals of
religious education extend beyond cognitive aspects. The material students acquire needs
to be connected to attitudes and behavior. Therefore, the contextual use of Quranic verses
can help build connections between religious knowledge and students' everyday practices
(Afif et al., 2024).

Digital Technology Encourages Student Engagement

Research shows that the use of digital technology in Digital Quranic Learning
changes student interaction patterns during Islamic Religious Education (PAI) learning.
Technology is used not only to display material but also to present Quranic texts, audio
recitations, translations, videos, images, and interactive activities that enable students to
receive information in various formats (Masbur, 2024). This variation creates more
multisensory learning, because students not only listen to the teacher's explanation, but
also read texts, listen to verses, observe visual displays, answer questions, and provide
responses to the material being studied.

"Children are usually more engaged when verses are displayed on a screen and
accompanied by audio. They can follow along with the reading, and then I ask
questions about the verse.” (GPAL 2026).

This statement demonstrates that student engagement is built through a series of
structured activities, not solely through the presence of digital devices. The teacher first
presents the verse in visual and audio form, then guides students to follow along with the
reading and understand the verse's content through questions. Thus, technology serves as
an initial trigger for attention, while the teacher's questions and interactions transform that
attention into learning activities (Apriyansyah, 2023). Furthermore, this finding is
reinforced by the following statement:
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"l prefer learning using videos or displays on a screen because I don't just listen to the
teacher. We can see the verse and hear the reading." (PD, 2026).

The data above indicates that students perceive a difference in their learning
experience when material is presented through digital media. Students have the
opportunity to access material through more than one form of representation, namely
visual and audio (Viati, 2025). This condition is important in learning the Qur'an because
students can see the written form of the verses and at the same time hear the pronunciation,
then connect the two with the meaning explained by the teacher.

Furthermore, observations indicate that student engagement is evident not only in
their attention to the media but also in their responses to learning activities. After the verses
are displayed and listened to, the teacher poses questions regarding the verses' meaning,
content, and relationship to Islamic Religious Education (PAI) material (Abror & Noviani,
2025). Students are then guided to answer, express their opinions, and provide examples of
applying the verses' values in everyday life. This pattern indicates that digital technology is
used as a gateway to cognitive and reflective activities, not as a learning goal in itself.

These data reinforce that digital technology is not the sole factor determining
learning success. Technology provides a wider range of interaction possibilities, but the
teacher remains the primary actor in determining how these possibilities translate into
meaningful learning experiences. In the context of Digital Qur'anic Learning, the success of
technology integration lies in the teacher's ability to connect digital media with Quranic
verses, Islamic Religious Education (PAI) learning objectives, student activities, and the
process of reflecting on values.

Thus, the contribution of digital technology in this research is not merely to make
Islamic Religious Education (PAI) learning more engaging, but also to expand the ways in
which students interact with the Quran and Islamic Religious Education (PAI) materials
(Hermanto & Sari, 2022). Technology functions as a facilitator, enabling the integrated
presentation of text, audio, visuals, and learning activities, while the teacher acts as the
designer of the learning experience (Laurillard et al, 2018). This pattern is one of the
important characteristics of Digital Qur'anic Learning: technology is used to enhance the
quality of students' interactions with Quranic sources, rather than replacing the teacher's
pedagogical role.

The Changing Role of Teachers in Digital Learning

Research shows that the implementation of Digital Quranic Learning shifts the
teacher's role from simply delivering material to designing, facilitating, and directing digital
learning experiences (Sutopo et al., 2024). This change is evident from the planning stage,
when teachers not only determine Islamic Religious Education (PAI) material but also map
relevant Quranic verses, select appropriate digital resources, determine the media formats
to be used, and design activities that enable students to interact with the material. Thus,
technology integration requires teachers to make a series of pedagogical decisions to ensure
the use of digital resources remains aligned with the competencies and characteristics of
elementary school students.

"Using technology is actually helpful, but teachers still have to prepare everything. Not
all videos or materials from the internet can be used immediately. I have to choose
those that are relevant to the Islamic Religious Education (PAI) material and age-
appropriate.” (GPAI, 2026).

This statement demonstrates that access to digital resources does not automatically
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guarantee quality learning. Teachers select available materials by considering the suitability
of the content to Islamic Religious Education (PAI) material, the age of the students, the
language used, the values conveyed, and the learning objectives (Khoiri et al., 2023). In the
context of Digital Qur'anic Learning, the selection process becomes increasingly important
because the resources used must not only be pedagogically sound but also appropriate in
presenting verses, translations, audio readings, and explanations of the contents of the
Qur'an.

The teacher's role as a curator of digital resources is also evident in their efforts to
avoid accepting digital information directly. Teachers need to check the relevance and
appropriateness of materials before using them in learning. This demonstrates a filtering
process between available digital resources and those suitable for use in Islamic Religious
Education (PAI) learning (Sardi et al., 2025). Thus, teachers' digital competence relates not
only to the ability to operate devices but also to the ability to evaluate the quality of
information and determine the sources that best meet students' needs.

Beyond being a curator, teachers also play a role as designers of learning
experiences. The selected digital media are not presented to students passively but are
placed within a series of learning activities (Ardiansyah et al., 2025). Teachers can begin by
displaying a verse, inviting students to listen to the reading, explaining the meaning, asking
provocative questions, and then guiding students to connect the verse's content to Islamic
Religious Education material and everyday life. This pattern demonstrates that technology
gains pedagogical significance when placed within a purposeful learning design.

The teacher's role also changes during the learning process. Teachers do not
completely hand over the learning process to digital media but continue to provide guidance
and supervision. When students interact with videos, audio, digital texts, or Quranic
sources, teachers provide additional explanations, clarify understanding, ask questions, and
guide discussions (Basri et al.,, 2021). Thus, teachers remain the central guides of learning
despite the increasing diversity of learning resources and activities.

These findings indicate that digital transformation in Islamic Religious Education
(PAI) learning does not diminish the role of teachers, but rather shifts their role from
transmitter to learning designer and facilitator. Teachers are no longer solely responsible
for conveying information contained in textbooks, but must be able to identify relevant
digital information, integrate it with Quranic sources, and create activities that enable
students to actively construct understanding.

In the context of Digital Quranic Learning, this shift in role has a more specific
meaning. Teachers serve as a bridge between digital technology, the Quran, Islamic
Religious Education (PAI) materials, and students' experiences. Teachers determine
appropriate verses for the material, choose digital presentation methods, provide context
for the verses, and guide students so that the values learned from the Quran can be
understood and applied in their lives. The teacher's role thus becomes crucial because
technology cannot determine by itself how a verse should be understood and connected to
educational goals.

Discussion

This research demonstrates that Digital Qur'anic Learning has a broader meaning
than simply the use of technology in Islamic Religious Education (Emawati et al., 2025). This
integration demonstrates a shift in the learning paradigm from using digital media as a tool
to utilizing technology as part of a pedagogical design that connects Islamic teachings with

Jurnal IImu Pendidikan Dasar Indonesia e-ISSN: 2809-4085
Volume 5 No. 2 (2026) p-ISSN: 2809-8749



304 | Khoiri et al.

students' learning experiences (Mintasih et al., 2024). In this context, the primary value of
this approach lies in teachers' ability to integrate technology with the substance of the
Qur'an and Islamic Religious Education (PAI) learning objectives in a focused manner.

Technological integration also provides opportunities for more multimodal
learning. Quranic material can be presented in text, audio, visuals, translations, and
interactive activities, providing students with more than one pathway to understanding the
material (Alfian et al, 2022). However, research findings indicate that this multimodality
does not automatically result in meaningful learning. The quality of learning remains
dependent on how teachers guide students in processing digital information into
understanding, reflection, and action. This demonstrates that pedagogical aspects remain
central to technology utilization.

The findings regarding student engagement also have important implications.
Interest in digital media is a starting point, but it cannot yet be positioned as an indicator of
learning success. More substantive engagement emerges when students are guided to read,
understand, question, discuss, and connect the messages of the Quran with Islamic Religious
Education (PAI) materials (Waroh et al., 2025). Thus, Digital Quranic Learning has the
potential to foster engagement that is not only behavioral, but also cognitive and reflective.

In this context, the role of teachers becomes even more crucial. Digitalization does
not reduce the need for teachers, but rather changes the nature of the competencies
required. Teachers need to be able to select credible digital sources, adapt content to the
age of students, integrate verses with Islamic Religious Education (PAI) materials, and
design activities that encourage meaning (Mistiawati et al., 2025). Teachers thus function
as mediators between technology, the Quran, Islamic Religious Education (PAI) materials,
and students. This perspective demonstrates that digital transformation in Islamic
education should not be directed at replacing the role of teachers, but rather at
strengthening teachers' capacity as designers of learning experiences (Alfian et al., 2022).

From an Islamic education perspective, this research finding also demonstrates the
importance of maintaining a balance between technological innovation and value
orientation. The use of technology solely focused on visual appeal has the potential to
render Islamic Religious Education (PAI) learning technical and superficial. Conversely,
when technology is used to strengthen students' interaction with the Quran and help them
understand the relevance of Islamic values in their lives, digitalization can be a means to
strengthen the goals of religious education.

Based on these findings, the novelty of this research lies in the conceptualization of
Digital Qur'anic Learning as a three-dimensional integration: digital technology, authentic
Qur'anic sources, and Islamic Religious Education (PAI) pedagogy. This integration differs
from digital learning approaches that simply transfer conventional materials into electronic
format. Digital Qur'anic Learning positions technology as a link between the Qur'anic text,
the learning process, and the students' life experiences. Thus, the research's contribution
lies not only in the use of digital technology, but also in the model of integrating technology
and Qur'anic values in Islamic Religious Education (PAI) learning.

Conceptually, this research yields an understanding that Digital Qur'anic Learning
can be viewed through four main components: (1) selecting relevant Qur'anic sources, (2)
integrating digital technology, (3) teacher pedagogical mediation, and (4) students'
interpretation of values. These four components are interconnected and form a learning
process that is oriented not only toward mastering Islamic Religious Education (PAI)
material but also toward understanding and internalizing Qur'anic values. These findings
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contribute to the development of Islamic Religious Education (PAI) learning that is
responsive to digital transformation without losing the character and foundation of Islamic
educational values.

Conclusion

The integration of Digital Qur'anic Learning in Islamic Religious Education (PAI)
learning at Ibnu Kathir Quran Elementary School, Lampung shows that the combination of
the Qur'an, digital technology, Islamic Religious Education materials, and teacher
pedagogical strategies can create more contextual and interactive learning and encourage
understanding and interpretation of the values of the Qur'an in the lives of students.
Technology functions as a facilitator, while the teacher remains a mediator in selecting
resources, designing activities, directing interactions, and maintaining the alignment of
learning with the goals of [slamic education. This study contributes to the meaning of Digital
Qur'anic Learning as an integrative approach that connects digital technology, the Qur'an as
an authentic source, Islamic Religious Education pedagogy, and student learning
experiences. The limitations of this study lie in the qualitative approach and the context of
one school, so the results cannot be generalized. Further research is recommended to
involve more schools with a quantitative or mixed methods approach to test its
effectiveness on Qur'anic literacy, Islamic Religious Education understanding, learning
engagement, and internalization of religious values.
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